
Overview

Strategy 1: Activate Social Background Knowledge

Strategy 2: Encourage Series and Familiar Genres

Book Idiom Context Clues Literal Meaning
What It Really

Means

More Parts by
Tedd Arnold

“it broke
your heart”

Toy truck fell
apart, boy is

crying

My Teacher
Likes to Say by

Denise
Brennan-Nelson

“ants in
your pants”

Boy is squirming
and wiggling

around

DEVELOPING SOCIAL KNOWLEDGE TO 
SUPPORT Reading comprehension in
elementary students with asd

“Developing Social Knowledge to Support Reading Comprehension in Elementary Students
With ASD”, written by Alyssa Henry and Emily Solari, introduces four strategies to help
students with Autism Spectrum Disorder improve their reading comprehension skills.

Background knowledge is essential for reading
comprehension, but children with ASD may lack
social knowledge needed to understand fictional

stories. Teachers can activate relevant knowledge
before reading to help students better grasp the

text, identify story elements, and engage in
higher-level comprehension like inferencing. This

is especially important when the story's topic is
unfamiliar. Since many children's books focus on

social interactions, children with ASD might
struggle to understand and learn about social

events and their meanings. For children with ASD,
teachers should explicitly activate necessary

background knowledge during prereading.

Children with ASD may engage more with familiar
stories and characters, than with novel topics.

Reading series books allows children with ASD to
build knowledge about the world and characters,
creating a deeper connection and interest in the
story. As they progress through the series, their

attachment to the characters grows. For children
with ASD, familiar characters and settings can

enhance their engagement and interest in the story.

Strategy 3: Identify Figurative Language

Many children’s books use figurative language, but children with ASD are more likely to
rely on literal meanings than their typically developing peers. Teachers should provide

context or explicitly explain figurative expressions to help students understand the
authors intentions. When using figurative language (e.g., metaphors, similes, etc.),

speakers mean something other than the words they are literally saying. To comprehend
the basic plot of stories that rely on figurative language, the reader must understand the

literal and figurative interpretations of the words in the story.

Classroom chart of idiomatic expressions in text

The chart above draws childrens attention to context clues, helping children with ASD to
better interpret figurative phrases. Students can add to the classroom chart as they
encounter new expressions including context clues from the story that helped them

understand the true meaning of the phrase.
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Strategy 4: Use Graphic Organizers to Support 

Perspective-Taking

Graphic organizers can help students with ASD understand fictional characters and their
perspectives, which is important for reading comprehension. Recognizing different
viewpoints helps in understanding characters’ motives, actions, and conflicts. Since

children with ASD may struggle with perspective-taking, they might need extra support to
understand different points of view. Direct instruction in perspective-taking, including
discussing characters’ emotions and mental states, can improve their ability to retell

stories from multiple perspectives.

Upset that
Ruby is being a

copycat
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How Ruby is
feeling

How Angela is
feeling

Ruby the Copycat
(Rathmann, 1991)

Wants to be
liked by Angela

Wants to show
Angela that she is

good at something

Thinks Ruby is
the best at

hopping

Ruby copies
Angela’s poem

Ruby hops
around the
classroom

Story Event

Point-of-view story map

The story map above shows how two characters felt during the story (at the middle and the
end). By linking the character feelings with story events, it allows for easy comparison. This

helps children compare perspectives of two different characters in the story.

Compare chart

The compare chart above helps students relate their experiences to the experiences of the
book characters. Although the events that the students experience may look different than
that of the characters, this organizer helps students think about what they would’ve done

differently than the character in the story. 

Bad Days

Alexander’s Mine

No prize in
cereal

Bath too
hot

Had a
cavity

Gum in
hair

Bad grade

Socks got
wet

Got in
trouble in

class

Alexander and the
Terrible, Horrible, No
Good, Very Bad Day

Least
favorite

dessert at
lunch

How did he feel? How do I feel?

    mad       bad and sad   

How can you feel better after a bad day?

I can have quiet time alone in my room, I can play my favorite video
games, I can take deep breaths, I can have a snack, I can go outside.

h


