
I Like Me! by Nancy Carlson 
Pictures of long vowel words ("cake," "snake," "green," "rope," etc.) 
Paper 
Stapler 
Glue/tape Scissors 
Old magazines 
Pens/pencils 
Markers/crayons/colored pencils

Incorporating Scaffolding in
a Book-Reading Lesson

        Scaffolding is about providing just enough support for a child to be able to
complete a task independently. Teachers should seek opportunities throughout any
lesson to provide scaffolds. Scaffolded supports align with the needs and skills of the
child. Low level, or “Making it easier” scaffolding would include modeling, reducing, and
guiding the children whereas high level, or “making it more challenges” scaffolding would
include extending, explaining, and comparing through activities. This book-reading lesson
is modified to provide scaffolding opportunities throughout the lesson informed by the
research-based practices reported in Quinn, M. F., Gerde, H. K., & Bingham, G. E. (2016).
Help me where I am: Scaffolding writing in preschool classrooms. The Reading Teacher,
70(3), 353-357. 

Learning Objective

Students will be able to identify the sounds that long vowels make.

Materials and preparation

Introduction (Before reading)

Gather students together.
State the learning objective and go over
new words they might see in the book. 

Make it easier by:
Modeling: Pick out key vocabulary words that presumably exhibit

a long vowel sound, such as me, read, take, clean. Show the
children how to say each word slowly and clearly, pronouncing all

the sounds. Explain the differences in long and short vowel. 

Make it more challenging by:
Extending: Have some students create sentences containing

those words with long vowel sounds. Have students read these
aloud, emphasizing the long vowel sound.
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Go on and read “I Like Me” by Nancy Carlson to the class



Along with the students, go through vowel sound word cards saying both
the long and short sound of the letter. 

Have students also label the object on the card.
Pass out five pieces of paper stapled together. Have students write the
lowercase letters "a," "e," "i," "o," and "u" on each page (one letter per page).

Explicit Instruction (During reading)

Have students repeat/read the sentence containing a long vowel sound.
Ask, “Which words have the same long vowel sound as the word
’_____’ ?”

Connect the lesson with the book material such as having students give
their “I” statement

Guided Practice  (after reading)

Make it easier by:
Guiding: While reading, have students point out the words "I" and
"A" when they appear in the book. Have students say these letter
names out loud. Ask some questions like the ones below

Make it more challenging by:
Explaining: Invite students to brainstorm, “Do other vowels also
say their own names?” Have the students explain their reasoning
and explore that idea. Explain that vowels don’t always say their
name, but when they do, they are called long vowels. 

Make it easier by:
Modeling: Saying, sounding out, and writing the lowercase letter in front of the
students are all ways that you can incorporate more support within your
lesson  

Make it more challenging by: 
Comparing: Going back and forth through the flashcards will help the students
differentiate between the sounds. Assess the student by asking them to
provide a letter that has the same sound. Ask if it is a long or short vowel. This
could help deepen their understanding between which say their name or don’t
say their name.

During the reading of “I Like Me,”
Randomly choose words and
formatively assess the children by
asking:

“How can you describe the
sound of this letter?” Try
to compare with their short
vowel sound. 

Incorporate a catchy phrase like, “long vowels say their name, but short
vowels don’t play that game.” 



Assessment
Through observation, teachers will take note about the students’ contribution
to the group discussions and their thought processes during independent
work.
Students that can accurately identify long vowel sounds and words to
include them their long vowel books will be used to determine the success
of this lesson.

Review and closing
Encourage students to share their long vowel sound books they made during
independent work.

Which long vowel sounds were easy to identify? Which were challenging?
How do you know when the word has a long vowel sound?

Draw attention to the long vowel sounds as they share their work with the
group.
Have students add to their books to a learning area (like the classroom library
or the writing center) where they can be a resource. Children can continue to
read, access, and add to their books!

Give instructions on the independent assignment.
Invite students to use their own “I” statements that contain long vowel
sounds like they saw in the book and find pictures of that idea in
magazines
Encourage students to glue their pictures or draw pictures of things
with long vowel sounds on each page of the written vowels.

For example on the long A vowel sound, a statement could be, “I
like to eat cake.” He or she will try to find magazine pictures of
cake or dessert. 
Another example for the long O vowel page, would be “I like to
pick roses.” The student will then cut and glue pictures that have
flowers. 

Encourage students to label their objects verbally and in writing.

Independent working time

Make it easier by:
Reducing Choices: For students who might need more support
identifying the long vowels in words, give them a list of words
instead of looking for them in a magazine. You can help say and
sound out the word with the student, making sure they hear the
long vowel sounds. Also, remind them that long vowel sounds
say their name. 

Make it more challenging by: 
Explaining: During independent work, this is the opportunity for
teachers to monitor students' progress level to see if they are
understanding the concept. This would be a great time to ask
the students questions, such as “Tell me what you know about
long vowels.” or ”Can you explain long vowels in your own
words?”



Examples For Low-Level
Scaffolding

For more examples, refer to Table 1 on page 355

Scaffolding is an important component in lesson plans for all ages! Appropriate
scaffolds, tailored to children’s skills, will help children be successful and deepen their
understanding of concepts. When planning any lesson, prepare to provide one low level
scaffold and one high level scaffold (Quinn, Gerde, & Bingham 2016). Students will feel
supported as they develop new skills and formulate their ideas. 



More Examples For High-
Level Scaffolding

For more examples, refer to Table 2 on page 357

This lesson was made possible by the information provided in: 
Quinn, M. F., Gerde, H. K., & Bingham, G. E. (2016). Help me where I am: Scaffolding writing in preschool
classrooms. The Reading Teacher, 70(3), 353-357.


