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Scaffolding is about providing just enough support for a child to be able to
complete a task independently. Teachers should seek opportunities throughout any
lesson to provide scaffolds. Scaffolded supports align with the needs and skills of the
child. Low level, or “Making it easier” scaffolding would include modeling, reducing, and
guiding the children whereas high level, or “making it more challenges” scaffolding would
include extending, explaining, and comparing through activities. This book-reading lesson
is modified to provide scaffolding opportunities throughout the lesson informed by the
research-based practices reported in Quinn, M. F, Gerde, H. K,, & Bingham, G. E. (2016).
Help me where I am: Scaffolding writing in preschool classrooms. The Reading Teacher,
70(3), 353-357.

Learning Objective

Students will be able to identify the sounds that long vowels make.

Materials and preparation %

e [ Like Me!l by Nancy Carlson

* Pictures of long vowel words ("cake,
e Paper

e Stapler

e Glue/tape Scissors

e Old magazines

e Pens/pencils

e Markers/crayons/colored pencils

snake," "green," "rope," etc.)

Introduction (Before reading)

e Gather students together.
e State the learning objective and go over
new words they might see in the book.

Make it easier by:

Modeling: Pick out key vocabulary words that presumably exhibit
a long vowel sound, such as me, read, take, clean. Show the
children how to say each word slowly and clearly, pronouncing all
the sounds. Explain the differences in long and short vowel.

Make it more challenging by:
Extending: Have some students create sentences containing
those words with long vowel sounds. Have students read these
aloud, emphasizing the long vowel sound.

e Go on and read “I Like Me” by Nancy Carlson to the class




Explicit Instruction (During reading)

Make it easier by:
Guiding: While reading, have students point out the words "I" and
"A" when they appear in the book. Have students say these letter

 During the reading of “I Like Me,”

° Randomly choose words and names out loud. Ask some questions like the ones below
formatively assess the children by Make it more challenging by:
asking: Explaining: Invite students to brainstorm, “Do other vowels also
say their own names?” Have the students explain their reasoning
e “How can you describe the and explore that idea. Explain that vowels don't always say their

name, but when they do, they are called long vowels.

sound of this letter?” Try
to compare with their short
vowel sound.

e Incorporate a catchy phrase like, “long vowels say their name, but short
vowels don't play that game.”

* Have students repeat/read the sentence containing a long vowel sound.
o Ask, “Which words have the same long vowel sound as the word
o Connect the lesson with the book material such as having students give
their “I” statement
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Guided Practice (after reading) S~

e Along with the students, go through vowel sound word cards saying both
the long and short sound of the letter.
o Have students also label the object on the card.
e Pass out five pieces of paper stapled together. Have students write the
lowercase letters "a," "e, 0," and "u" on each page (one letter per page).
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Make it easier by:
Modeling: Saying, sounding out, and writing the lowercase letter in front of the
students are all ways that you can incorporate more support within your
lesson

Make it more challenging by:

Comparing: Going back and forth through the flashcards will help the students
differentiate between the sounds. Assess the student by asking them to

s provide a letter that has the same sound. Ask if it is a long or short vowel. This
‘ 6 ¢ 6 ® could help deepen their understanding between which say their name or don't
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>@ say their name.
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Independent working time

e Give instructions on the independent assignment.

o Invite students to use their own “I” statements that contain long vowel
sounds like they saw in the book and find pictures of that idea in
magazines

o Encourage students to glue their pictures or draw pictures of things
with long vowel sounds on each page of the written vowels.

» For example on the long A vowel sound, a statement could be, “|
like to eat cake.” He or she will try to find magazine pictures of
cake or dessert.

= Another example for the long O vowel page, would be “I like to
pick roses.” The student will then cut and glue pictures that have
flowers.

e Encourage students to label their objects verbally and in writing.

Make it easier by:
Reducing Choices: For students who might need more support '
identifying the long vowels in words, give them a list of words
instead of looking for them in a magazine. You can help say and
sound out the word with the student, making sure they hear the
long vowel sounds. Also, remind them that long vowel sounds
say their name.

teachers to monitor students' progress level to see if they are
understanding the concept. This would be a great time to ask
the students questions, such as “Tell me what you know about
long vowels.” or "Can you explain long vowels in your own
words?”
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Explaining: During independent work, this is the opportunity for l
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Assessment

e Through observation, teachers will take note about the students’ contribution
to the group discussions and their thought processes during independent
work.

e Students that can accurately identify long vowel sounds and words to
include them their long vowel books will be used to determine the success
of this lesson.

Review and closing

e Encourage students to share their long vowel sound books they made during

independent work.
o Which long vowel sounds were easy to identify? Which were challenging?
How do you know when the word has a long vowel sound?

e Draw attention to the long vowel sounds as they share their work with the
group.

e Have students add to their books to a learning area (like the classroom library
or the writing center) where they can be a resource. Children can continue to
read, access, and add to their books!




Scaffolding

Examples For Low-Level

Scaffolding Type

Forming Letters

Spelling

Composing

Maodeling

Provide verbal
instructions as you
go along writing the
letter A.

For instance. "First, we
moke a slant line down
from the Top left corner
to The bottom right
correr. Then, we make
another slari line Trom
the top right correr fo
the bottom left corner.
Lasthy, we drow a
straight line ooross the
middle to conrect the
two shant lines"

Say the name of
each letter os you
write it

For example, "We stari
with the letter "C' for
'‘cuh,' then the letter
‘A’ for 'oah," and finally
the lefter "T' for "fuh'."

Before writing,
encourage and ask
questions while the
child verbally
narrates their story
using the words and
ideas they've
selected.

This gllows fhem fo
organize their thoughts
and praciice expressing
their ideas orally before
translating them info
written form

Reducing choices

Instead of dashed
lines, provide faded
or dotted lines to
guide the formation
of the letter.

Hilize visual aids
such as flashecards
or letter tiles to
represent the
selective few of
letters in the word.
Disphay the letters ina
clear and organized
manner to help the child
recognize and select the
correct letters when
spelling.

Provide the child
with a simple prompt
to guide their
composition.

For example, you could
say, "Lef's write a story
about a frig to the zoo"
This gives them a
specific Tomic to foous on
and helps stimulate their
imagination.

Guiding

Have the child try
forming the letter
"B" with your
assistance.

Suide their hand
with your own while
they hold a writing
utensil.

Provide gentle prompts it
readed, such as "Sfart
ai The fop and draw a
line down."

Offer guided
practice by asking
the child to select
the corresponding
letters to spell the
ward.

For example. you could
say, “We need to spell
the word "cot.' Which
letter makes the "cuh'
soung™

Offer sentence
starters to help the
child begin their
story.

For instance, you could
say, "Once upon a fime, I
went to the zoo and
saw.." This gives them a
structured way fo start
their story and reduces
the cogmifive load of
coming up with the first
sentence from scrafch.

For more examples, refer to Table | on page 355

Scaffolding is an important component in lesson plans for all ages! Appropriate
scaffolds, tailored to children’s skills, will help children be successful and deepen their
understanding of concepts. When planning any lesson, prepare to provide one low level
scaffold and one high level scaffold (Quinn, Gerde, & Bingham 2016). Students will feel
supported as they develop new skills and formulate their ideas.




- More Examples For High-
Level Scaffolding

Scaffolding Type Forming Lefters Spelling Composing
Extending Connect letter While going over Connect writing
fortns in known vocabulary in the confent: "Yesterday,
contexts: When unit or book we talked abaut the
SIT-.JIjE,ﬂ‘I'S are The teacher con extend different types of
: Rt s animals. This week, lef's
learning the letter | '89rMing by asking the R 2
students f0 ortemot how | Write The rames of the
¥, which could be ' e A | e dka st v
ki they would soy the word, | CIMALS TiERg WITH you
harder for young Provide guidance such as, | drawing.
learners. gaing through each
Ask questions that might | lefher sound of the word. | Connect writing
ectivete prior krowledge, | Then have the student formats: "Last
such as "What shapes da | say the ward. week, you wrote about
you see in Ehe, letter we H.'h’_T.".-":lL- e +o. o with
B your Tamiby. Let's think
about what happens
rext inyour story "
Explaining Providing Teedback | Hawve preschoolers Prompt the child fo
and having the write the name of add more details to
students reflect on | Their favorite food. | their composition.
their letters will Ask, "How do we know For example, if their
helo aather their what letfer to shart initial story is about a
dp 9 tandi wWith?" or "Wy do we trip ¥ the zoo where
o C:In ”_19- reed to sound aut cur they sow a lion, ask
i I words? questions like, "Whet did
SRk s el the lion laak like?" or
e sriiang ek Innu “What other animals did
ar "Can you see how I yau see at the zoo?"
51‘0F?ES1WFITIFQ T_hls Encourage the child fo
IEHEF'" Where did I elaborate an their ideas
start? and odd descriptive
details.
Comparing Encourage students | Drow aitention to You can use
to explore letter similar sounding questions once they
formation words. have finished their
independently. Such as, "book"and "look” | waork such as:
Ask the students more ask the —'-"fU'_:'W"' what do | "How could this story be
ahout the letters they these have in comman. like a drowing™
have written, pointing "How is a list different
out letters like "F" and from a letter?"
"E” showing the "What can we do with a
similerities and story that we can'f do
dif ferences. with a lisf2"

This lesson was made possible by the information provided in:
Quinn, M. F,, Gerde, H. K., & Bingham, G. E. (2016). Help me where I am: Scaffolding writing in preschool
classrooms. The Reading Teacher, 70(3), 353-357.

For more examples, refer to Table 2 on page 357




